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This article aims to discuss the implementation of civic education as a means
to foster multicultural tolerance in Malaysia. The prevailing racial disparity due
to racial hate, racist remarks, and an unbecoming statement from political and
community leaders indicate a serious breach of harmonious racial relationships
among various races in Malaysia. Conflicts among diverse societies can lead
to disintegration and social problems. The internalization of multicultural
tolerance, especially among the younger generation is an effective effort to
avoid conflicts within societies since multicultural tolerance is one of the key
ingredients for harmonious co-existence. Due to these multicultural
differences, education has been perceived as an instrument for promoting
national unity and harmony among citizens. Therefore, civic education should
be given priority to instil a sense of national love and to build a virtuous and
responsible society. Based on the descriptive literature review method, this
paper seeks to propose an integrated civic education framework inclusive of
three elements; curriculum, teaching approach, and teacher’s competency to
foster a multicultural tolerance among the young generation. This framework
of integrated civic education is expected to help in solving the issues of
multicultural tolerance and develop social cohesion among the young
generation. Consequently, it can cultivate a sense of respect among members
of our multiracial society and ultimately promote national peace and harmony.
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Introduction
Malaysia is a multi-ethnic and multicultural country that have differences in language, religion
and culture. Without multicultural tolerance, people who live in multicultural society would
not be able to unite as a community because social issues or even social conflicts would always
arise (Wazler,1997). To nurture tolerance within society of diverse races and ethnicity, civic
education in schools embeds the element of racial harmony and tolerance among students and
also one of the means to develop social cohesion among society and to promote individual
members as a tolerant citizen. Civic education is formulated based on the education system in
Malaysia which is very much focused on the National Education Policy (NEP) established in
1988 with the aim to:
“developing the potential of individuals in a holistic and integrated manner, so as to
produce individuals who are intellectually, spiritually, emotionally and physically
balanced and harmonious, based on a firm belief in and devotion to God. Such an effort
is designed to produce Malaysian citizens who are knowledgeable and competent, who
possess high moral standards, and who are responsible and capable of achieving high
level of personal well-being as well as being able to contribute to the harmony and
betterment of the family, the society and the nation at large”
Based on NEP, elements like good personality and moral values are important in ensuring that
the aim of the National Philosophy of Education is achieved. One way to achieve this goal is
to have Civic Education to be taught in school for it can serves as a platform to achieve
harmony, unity in diversity, positive relationship, good personality and balanced individual.
This is to ensure that the objectives of forming citizens who know their rights, are responsible
and noble can be realized.
Problem Statement
The prevailing scenario in Malaysia recently shows the problem of tolerance among the various
races in Malaysia. Among the issues related to multicultural tolerance are vernacular schools
(Sinar Harian, 2020 8 September) language issues, Arabic writing scripts implementation
issues (Sinar Harian, 2020 9 December), lantern installations in schools, flag issues (Berita
Harian, 2020, 24 Ogos) and a host of other issues that indicate the lack of tolerance among
multicultural people in Malaysia. These issues have created tension and distrust in the
multicultural Malaysian community. This intolerance is also evident in social media that
evokes racial sentiment. For example, the issue of language has created tension and distrust
among community as promoting the Malay language, which is the national language, could be
viewed by the other ethnic groups including non-Malay Bumiputera, as a threat to their culture
and identity (Mahmood, 2014). There are also many incidents happened that show that the
spirit of unity has faded due to the lack trust and tolerance in the community. Besides that,
social tensions can also happened because of the negative beliefs and attitudes towards other
groups, which can lead to hatred, intolerance, stereotyping, stigmatization, fear of the other
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(Moorthy et al, 2021). Consequently, social conflicts would arise if all the issues cannot be
managed or resolved. Due to these multicultural differences, education has been perceived as
an instrument for promoting national unity, social equality, and economic development.
Therefore, civic education should be given priority to instil a sense of national love and to build
a virtuous and responsible society. This is because, civic education emphasizes three essential
elements namely civic knowledge, civic values and civic skills. These three aspects should
emphasize students' awareness of Malaysia as a sovereign nation with a vision to uphold
integrity and anti-corruption; with the constitution that protects and values the rights and
responsibilities of her citizens. However, as mentioned by Moorthy et al, (2021), contemporary
civic and citizenship education in many countries has not been able to resolve social conflicts.
According to Moorthy et al, (2012), the implementation of the values, more often than not, has
been biased and propagandist in nature, as well as prompting limited enthusiasm among
teachers in the delivery of civic and citizenship education. Furthermore, studies by Mahmood
(2014), shows the gap between teachers’ perception of civic and civic education with their
teaching practices. While Balakrishnan (2021) has suggested that there must be collaboration
and cooperation between different agencies to ensure that the tension between religiosity,
cultural norms and ethics would be able to find some common ground. Therefore, based on the
problem above discussion, this paper aim to discuss the implementation of civic education in
the schools as a mean to foster multicultural tolerance in Malaysia. Besides that, this article
will also seeks to address civic curriculum framework inclusive of element for promoting a
multicultural tolerance among students, who can play a big role as a new generation in fostering
social positivity in societies.
The Implementation of Civic Education in The National Curriculum
Education is one of the mechanisms to instill unity among members of the community, to
maintain the democratic way of life, to promote social justice and to guarantee the freedom of
religious, cultural beliefs and diverse traditions of the Malaysian society. According to
Mahmood (2014), there were some similarities between Western and Malaysian notions of
civic education in relation to the matter of civic education specifically to build good personal
and patriotic citizens. For Malaysia, the mission of the Ministry of Education Malaysia is to
provide a world class education, to ensure the development of individual’s potentials and to
fulfil the nation’s aspirations. These are reflected through the initiatives undertook by the
government in 1988, whereby the National Education Philosophy (NPE) was formulated which
is the core of all educational programs and activities at all levels of school, from pre-school
until tertiary education with the aim to produce a good Malaysian citizen. Later in 1989, the
new Secondary School Curriculum (KBSR) and Integrated Curriculum for Primary School
(KBSM) was implemented (Kementerian Pendidikan Malaysia, 1989; 1990). In narrowing the
gap of the multicultural society in Malaysia, the government again introduces the new plan
“National Education Blueprint 2006-2010”. All of the above shows that the government of
Malaysia has always been promoting education for peaceful co-existence and acceptance of
multiculturalism and multi-sectarianism, based on its educational curriculum (Ishak, 2009).
Civic Education in schools was previously called the subject of Civic Education and
Citizenship. The civic education created is also aimed at educating students about their role,
rights and responsibilities in society and nation to produce unitedly patriotic citizens and
citizens who can contribute to the well-being of the community, nation and the world. At the
same time, it is intended to ensure that the planning in education would produce generations
that love the nation, responsible and dignified. The Civic Education is taught through five
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subjects, namely Bahasa Melayu, Bahasa Inggeris, History, Islamic Studies and Moral
Education. It is a subject introduced in the national primary and secondary schools with the
aim of producing patriotic and responsible Malaysian citizens. In this context, the school is
responsible of ensuring that knowledge, skills and ethics are transferred and students are
transformed to be knowledgeable and skilled in exercising civic rights and duties.
In June 2019, Civic Education was introduced at all schools throughout the nation to expose
students to the concept of values and ethics in subjects like Bahasa Melayu, English, Islamic
Studies, Moral and History. It is implemented in a new and holistic way, with the hope of
giving birth to a generation of vibrant and civic-minded Malaysian citizens by 2030. The Civic
Education Exemplar Module; School Assembly Manual and Pure Practice; and Civic
Education Practice Manual in the Curriculum help teachers to implement civic education as
desired. The implementation of Civic education are integrated and holistic by emphasizing
Literasi Sivik (civic literacy) in the classroom and Amali Sivik (civic practice) outside the
classroom. Civic literacy encompasses knowledge of citizenship, socio-citizenship and
citizenship actions that are embedded in the curriculum which students need to master.
Meanwhile, Civic Practice gives students the opportunity to apply civic literacy practically.
The application of civic literacy is implemented in school assemblies, co-curricular activities,
and school programs. Civic Education is conducted for an hour in the fourth week of each
month in Bahasa Melayu, English, Islamic Studies, Moral and History.
Civic Education as An Approach for Promoting Multicultural Tolerance
According to the dictionary of Dewan 4th Edition, civics means the knowledge of the people's
conduct or the feeling of responsibility towards the society. It is to form a citizen that knows
the rights, able to take responsibilities and to have good manners who will contribute to the
welfare of the society (Mazlee Malik, 2019). The word civic is associate with positive
behaviors or values, such as truthfulness and fairness, which constitutes good values, wanting
to obtain those values, and then acting on them to perform good deeds such as kindness,
compassion, justice, perseverance and work ethic.
Multicultural Tolerance
Multiculturalism sets people apart from limited societies, ensuring their personal autonomy,
freedom and social citizenship and offering a way of life that is shared collectively. It is a
system of values and actions that acknowledges and supports the participation in an institution
or community of all ethnic groups. Multicultural education can be a platform to cultivate the
aspect of harmony, unity in diversity, positive relationship, good personality and balanced
individual. Therefore, the ultimate aim of multicultural education in this study is to create
consensus on shared values and good conduct among students. They should understand and
respect each other, and compromise on an equal basis to reach common grounds. The essential
aspects of school learning required in the education system in an attempt to internalize student's
tolerance (Sahal et al, 2018) and one of the means to construct society is to cultivate tolerant
citizens among young generation who can respect differences and recognize diversity among
each other.
Tolerance derived from the Latin word “tolerare” which means patience and self-restraint can
also mean an attitude of mutual respect or considerate towards other people's opinions, thoughts
and beliefs. means to be tolerant or tolerant of opinion (Sahal et al, 2018). According to Fakhri
(2012) tolerance is recognition of other people's varying views and justice towards the
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individuals holding such different views. It is the capacity, or the practice, to consider and value
others' beliefs or practices. Tolerance is looked as the reverence and appreciation for the rich
diversity of the cultures in our world that correlated with the creation values within a person
(Koriakina et. al., 2019). This is used as a tool to accept others as they are. Tolerance is one of
the attitudes that every individual or society should possess, but the process of identifying it
often leads to uncertainty and disagreement (Afdal, 2005). Without this attitude, the integrity
of society can be divided between one community and another (Wazler, 1997). This tolerance
is also part of the conditions of success in the process of assimilation in people's lives. Initially,
tolerance in the context of multicultural education should refer to three specific curricula
domain; the ideological, formal and perceived curricula (Afdal, 2005). Therefore, tolerance in
this study will be focused on the concepts of respect, understanding and the practice of
tolerance among students.
Fostering Multicultural Tolerance through Civic Education
Education in multicultural society must take into consideration the notion that each society has
different set of societal values and cultural values (Yusof & Esmaeil, 2017). In other words,
character education is significant in fostering peace and harmony, unity in diversity, positive
relationship, dynamic and good personality, balance individual in a multiethnic and
multicultural society like Malaysia (Salleh, & Mohd. Yunus, 2020).This is normal and deeply
rooted in each of the social setting. Therefore, by emphasizing on the concept of
multiculturalism in civic education, it may foster the ethics and spirituality of every student to
meet the challenges of adult life, so that they can resolve conflicts harmoniously, intellectually,
and adhere to principles of multicultural tolerance when in critical situations. Teachers need to
act as effective facilitators to ensure that students are developed with strong support and
foundation through the learning process in and out of the classroom (Tamuri & Hussin, 2011).
According to the study by Hashim et al, (2015), there were four strategies such as nurturing
national integration, encouraging interactions among multi-ethnic students, stimulating
acceptance and tolerance between students and creating school environment that reflects
diversity of ethnics. There was a study by Jamaluddin (2011), which focused on the religious
tolerance models among multi-ethnic youths in Malaysia. The study revealed that, other than
attitude and perception factors, religious tolerance behaviour and its associated factors
contributed much to racial harmony in multicultural and diverse races in Malaysia. In other
words, Malaysians need to be exposed thoroughly to the association and interaction between
people of other faiths and ethnicities. Bad attitudes such as prejudice, stereotype, racism,
discrimination and ethnocentrism should be avoided to maintain harmonious living.
Jamaluddin (2011) stated a tight relationship between Muslim and non-Muslim students is due
to lack of association between them especially after school hours, lack of knowledge and indepth understanding of the culture, practices, and customs of different races. The problem of
this discordant relationship may be because the student does not understand the concept of
socializing. Even as a curriculum implementer, teachers should study every student's culture
and have in-depth knowledge of students to improve their teaching performance.
According to Fisher & Kartikasari (2001), social dissension is caused by the polarization,
distrust, and hostility between different groups. This theory may be the reason why the unity
of the nation is difficult to achieve, where multiracial groups have negative thoughts and
perceptions towards others. This is in line with the study by Ahmad et al, (2010), on the
diversity of students and schools in Pahang showed that students still have a moderate and
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unsatisfactory perspective on the concept of cultural diversity in schools. This is because
schools and teachers are less likely to give students exposure and encouragement to accept
diversity in schools. This problem complicates the task of education, which is to devise ways
to avoid conflicts or resolve them peacefully by respecting the culture and spiritual values of
each other.
It is inevitable that education model in Malaysia must accept the core fact of embracing and
accepting multiracial and diversity of the social demography of different society, so it can fit
into the needs and requirement of the unique multi-ethnic society in Malaysia (Adnan & Smith,
2001). One of the subjects that can help to render the intolerance among multicultural society
is through civic education. Civic education includes a broad range of concepts such as positive
school culture, moral education, caring school communities, social emotional learning, positive
youth development, civic education, and service (Pala, 2017). Those elements woul help to
promote unity in diversity, positive relationship, dynamic and good personality, balanced
individuals (Embi, 2015) in a multi-ethnic and multi-cultural society in Malaysia. Besides that,
civic education need to be implemented because it can contribute to strong character
development (Dalton & Crosby, 2010).
Instilling Values in Promoting Multicultural Tolerance
Education should propagate universal value or shared value such as trustworthiness, respect,
unity, understanding, helping each other in the process of teaching and learning. Sahal et. al,
(2018), propose multicultural education that prioritize basic skills for the students such as
building attitudes, awareness and skill that enables students to work for social justice, so that
this young generation can be exposed to positive attitudes towards racial differences (Fakhri,
2012).The act of instilling the universal values of education is done by focusing on several
factors such as having a common medium of instruction; attending the same school which
enable pupil of diverse races to meet and interact; providing equal opportunity and access of
learning; formulate and initiate a change strategy that reforms the total school environment
(Salleh, 2018): (a) language and dialect of the school, (b) school policy and politics, (c) learning
styles of the school, (d) school staff’s in terms of attitudes and (e) action must be given prior
attention. The values learned will be practiced in daily life, which in turn may result in civic
behaviors, such as volunteering; individual acceptance of different races, religions, and
ethnicities; avoiding corruption and crime; and demonstrating trust and integrity. This can also
be achieved by highlighting the students’ aspirations such as knowledge, thinking skills,
leadership skills, ethics and spirituality; and national identity.
The important element in a holistic education, is the emphasis on value-based learning. In
value-based learning, instilling virtues such as empathy, courage, truthfulness, understanding,
and fairness will aid in the development of harmonious persons, the elevation of individuals to
personhood, and the creation of a compassionate community. The home, the religious
organizations, and the educational institutions are the three key structures that affect valuebased education. These organisations play a vital role in influencing the minds of the youth of
today (Morthy et al,2021). It is critical to rethink learning concept and redirect it on a valuebased structure in order to address diverse social issues (Morthy et al,2021)
Therefore, curriculum needs to be changed according to the dynamic nature of school's
environment, curriculum design also must promote and focus on: social tolerance, fair and
justice personal development regardless of class and equal access to education, universal
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curriculum and subjects. As mentioned by Koriakina et. al,( 2019), in order to foster the
multicultural tolerance, the structure and content of education must be constructed as the
determining conditions, for the creation of progressive socially relevant values and inclusive
attitudes among students. Not only that, the spirit of openness, tenacity, unprejudiced and
transparency (Afdal, 2005) should also be practiced among the multicultural community.
Sleeter (2018) recommended that classroom approaches for building bridges between
multiethnic students in multicultural education is essential to create and maintain ideological
clarity.
The Framework of Integrated Civic Education

Figure 1: The Framework Of Integrated Civic Education
The Civic Curriculum
The word curriculum originated from a Latin word of currere which is defined as "to run"
(McKimm, 2010). According to McKimm (2010), "to run" is a template used in order for the
learning process to take place. Learning by curriculum is to emphasize on the elements of
knowledge, skills, and attitude while practicing the elements of teaching, learning and
valuation. These elements bring to the justification that the process of learning is important to
ensure the end product produced through civic curriculum. The process and product of a
curriculum can be translated through a curriculum development model. This is because
according to Sheehan (1986), model can be defined as a process of rationalising a relationship
designed to the actual setting considering the various factors that influence the relationship. As
such, a model is important to drive towards implementation of planning and realization of
goals.
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Curriculum is a scope or the content of a subject which is taught in a school or an educational
institution (Kamus Dewan, 2005). Curriculum Development Center, Ministry of Education
Malaysia explains that curriculum covers all activities done by students in an educational
organisation. Those activities include learning by students, teaching materials and teaching
approaches adopted by teachers. Alias et al, (2014), define curriculum as a concept that have
gone through reformation steps leaving its effects in the form of ideas, models, and actions
embodied in projects in schools and other educational institutions. Meanwhile, according to
Adnan & Smith (2001), curriculum as plans, arrangements and research written in order to
meet the educational needs of the students drawn from the students' experiences and the views
of experienced teachers.
Curriculum is also described as a means of engaging with the students' experience and the
expertise of the teacher in drafting a written document to serve as a guide in achieving the goals
in teaching. The formation of a curriculum requires a detailed planning which involves model,
approach, philosophy, theory and other elements underpinning the curriculum (Hamdan, 2009).
Stenhouse (1975) in his book "An Introduction to Curriculum Research and Development"
states that in curriculum there must be two elements, which are firstly, the hidden curriculum.
One example is the school culture that results from the interaction between the members of the
school. Secondly, official curriculum which is the curriculum that meets the academic demands
of students. The presence of these elements would lead to the birth of various models of
curriculum development.
The civic curriculum is seen as the heart of the education system, and it can form part of the
problem as well as part of the solution. Considering these, civic curriculum will be to some
extent successful in eliminating ethnic discordances. Through civic curriculum, students can
learn to understand the differences of race and culture and consequently will help to nurture
tolerance, acceptance and respect towards each other; understand the unique development of
Malaysia; share common values; and working together to achieve the aspiration of Malaysia.
Thus, civic educators should render a more effective civic curriculum across subjects with the
practice of democratic pedagogy (Carretero et al, 2016). The challenge is to provide civic
curriculum that instils unity in the diverse multicultural society. The education policies and
implementation practices have to be re-analyzed in order to look into new potentials in line
with civic curriculum that could result in closing the conflict gaps between races in society.
Aside from the difficulty of executing a policy, it's also vital to comprehend how governance
implementers especially teachers view citizenship. (Haniza, 2014).
However, in a state practicing tight control over education policy like in Malaysia, the decision
on what is considered as valid knowledge that is the curriculum is not directly in the hands of
teachers or students but is the agenda of policy makers. As to ensure civic education to be an
integrating factor of racial harmony and unity among races, initiative that is in line with the
direction of Malaysia education policy should be implemented. Implementation of civic
education would alleviate regional disagreement and to motivate national unification (Haniza,
2014). This is also mentioned by Fakhri (2012, p: 273) "education system need to be analyzed
in terms of their potential to aggravate or ameliorate conflict among the different groups in
society". The implementation of civic curriculum will help students to be fully equipped on the
knowledge of our histories and cultures which form multicultural and multiracial society in our
country. This will also lead to the enhancement of respects and understanding in our
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multicultural and multiracial society which consequently contribute in creating a multicultural
tolerance among students.
Teaching Approach
The Civic curriculum in schools that need to be implemented must include variety of methods
not only focus on theory, but also applying the elements of multi-racial tolerance. According
to Salleh & Mohd Yunus (2020), exploratory activities can have a more profound and longterm impact compared to teaching that is based on textbooks and classrooms only. Hands-on
methods such as course work need to be explored in the titles provided so that the elements of
patriotism contained in the elements learned can be practiced in the lives of students especially
after their school years (Salleh & Mohd Yunus, 2020). This integrated civic curriculum
framework is needed to address the various issues that arise in relation to students and learning.
This problem can be solved by outlining certain systematic procedures. The problem of
creating a dynamic curriculum requires ongoing initiatives to make this field of education
explicit in the real world, that need to ensure an be able to instil within students the same values
as those inspired by the Philosophy of National Education.
As indicated by Nogueira & Moreira (2012), given the insufficiency of the educators' current
techniques, the execution of civic education as a non-disciplinary curriculum area need a
theoretical explanation and a heavy emphasis on teaching practice. In addition, Nogueira &
Moreira (2012), suggested further that it is crucial that the teaching methodology be fit for the
subject matter of civic education and captivating projects and activities in the context of
essential and engaged citizenship. The curriculum ought to be able to connect whatever is
learned to contemporary situation and to other subjects taught. A variety of approaches in
teaching, through a variety of approaches using 21st century learning activities such as the use
of teaching aids like video, animation, kahoot, online quizzes, padlets and etc. will attract
interest of students to study the civic education (Salleh & Mohd Yunus, 2020). The integration
of civic education should consider factors such as historical, political, religious and cultural
setting in Malaysia. This can be done through a uniform curriculum for all schools such as
same textbook, language, pedagogy, classroom climate, assessment and school culture. In order
to achieve multicultural tolerance in Malaysia, strong basic foundation must be built which can
be done through the implementation of civic curriculum in the Malaysian education system.
Civic curriculum can take place with emphasis on the elements of knowledge, skills, attitudes
and practices of teaching, learning and assessment. Therefore, the civic curriculum framework
must not be racially biased, embracing only dominant ethnic values, unfairness to other ethnics
(Sahal et. al., 2018) that will result in social disorder, thus disrupting the aims of achieving
peace and harmonious relationship among races (Crocco, 2017; Purta, 2002). The process and
product of a curriculum can be translated through the framework of curriculum development
In implementing an integrated civic curriculum, interaction and coordination between diverse
organizations are required to enable that the tensions between religion, cultural norms, and
ethics could be resolved. Educators, students, parents, and the general public should meet
regularly to decide on controversial issues and find ways to ensure that everyone in society has
the understanding, abilities, and values required for digital citizenship to prosper
(Balakrishnan, 2021).
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Teacher’s Competency
Previous literature demonstrated the lack of effectiveness of civic education courses in
changing the attitude and level of civic engagement of students (Purta, 2002; Purta et al,2005).
Thus, it is important for the teachers to strike a balanced method and approach in promoting
civic education because, through civic education in school, students will be able to understand
the diversity and uniqueness of the various races, cultures and customs in the community which
could promote multicultural tolerance among them (Salleh & Yunus, 2020). Teaching not only
involve pedagogical knowledge of the teachers, but it also demand the teacher’s knowledge
about domain of the curriculum (Nogueira & Moreira, 2012). Professional competence is
needed for the teachers to provide meaningful and beneficial learning activities for students
(Adawiah, 2020), hence teachers need to master in using teaching materials widely and deeply
so that they will not fail to approach civic curriculum in a new way especially in the age of
technological and internet developments where fake news can easily spread which can result
in racial sentiments. Based on the arising tension between racial groups as discussed earlier,
therefore it is time to give more exposure to teachers on how to handle student’s discipline
effectively rather than just focusing on pedagogical skills training.
Students need to understand the multicultural values which are inherent in Malaysian society.
Therefore, teachers play a big role to employ better pedagogical techniques to build a
democratic classroom climate that would positively influence the civic attitudes of students
(Mitchell, 2017). They are the key elements for effectiveness and success in school, therefore
their role in the promotion of civic education cannot be ignored (Nogueira & Moreira, 2012).
Besides teachers, schools also have been seen as a good platform to instil unity and develop
social cohesion among citizen. Studies have been conducted on the contribution of schools to
students’ civic engagement (Purta, 2002). Thus, it is important for schools to be a platform to
enhance personality and communication between teachers and students of different racial and
cultural backgrounds.
Conclusion
Malaysia is a unique nation of diverse races and culture, a tolerated generation and citizens are
very much needed to establish as harmonious, peaceful nation. Therefore, education plays
critical aspect of such development. Hence, tolerance among citizens of diverse race and
ethnicity should be instilled from young age. This is a long overdue process which could only
be achieved through education. Students should be educated, exposed and to be made aware of
necessary value for multicultural tolerance from the onset of schooling. Early exposure to civic
awareness and citizenship from childhood to adolescence would help build a nation that is
patronized and loved. Thus, the school is the best platform for educating and fostering unity
through civic education. As for the civic education curriculum needs to focus on patriotism and
national identity in order to achieve harmony. This could be achieved if the curriculum, the
teaching approach and teacher’s competency encompassing all necessary element needed to
produce outcome of national unity among races in Malaysia.
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